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Abstract
Population ageing imposes significant challenges on educational systems, demanding approaches 
capable of engaging with territorial and generational diversity. Intergenerational education responds 
to part of this challenge — but remains, to a large extent, fragmented and lacking structured method-
ological frameworks. This article examines TRAMA VIVA as a Social Technology of intergenerational 
education, created by Neila Barbosa Osório at the University of Maturity (UMA/UFT) in 2006 and 
certified by the Fundação Banco do Brasil in 2011. The objective is to demonstrate that doing sci-
ence with old people is a legitimate pathway for producing knowledge about creative longevity — a 
concept that names what market euphemisms conceal. The UMA operates 22 poles across diverse 
Brazilian territories — urban, rural, indigenous, and quilombola — but this article focuses on a case 
study conducted in March 2026 in the Brazilian Amazon: a session that brought together, for the first 
time documented in Brazilian literature, graduate students in education, elderly UMA academics, and 
reserve military personnel in the same pedagogical experience. Findings reveal that the invisibility 
of old age operates in simultaneous layers of race, sexuality, military rank, and territory, and that the 
central pedagogical device of TRAMA VIVA — the educator's self-disclosure as subject before any 
theoretical statement — is the condition of possibility for participants to present themselves whole. 
The methodology produces not only reflection: it produces project, belonging, and self-awareness. 
Grounded in the essay Velho É Nome [Old Is a Name] (Osório & Silva Neto, 2026a) and empirical 
research with Amazonian populations, TRAMA VIVA contributes to the international debate by nam-
ing what samples from the Global North have not yet gone looking for.

Keywords: Intergenerational education; social technology; TRAMA VIVA; ageing; invisibility; 

old people.
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Resumo
O envelhecimento da população coloca desafios significativos aos sistemas educativos, exigindo abor-
dagens capazes de dar resposta à diversidade territorial e geracional. A educação intergeracional 
responde a parte desse desafio — mas continua, em grande medida, fragmentada e sem quadros meto-
dológicos estruturados. Este artigo analisa o TRAMA VIVA como uma tecnologia social de educação 
intergeracional, criado por Neila Barbosa Osório na Universidade da Madureza (UMA/UFT) em 2006 
e certificado pela Fundação Banco do Brasil em 2011. O objetivo é demonstrar que a prática científica 
com idosos constitui uma via legítima para a produção de conhecimento sobre a longevidade criativa 
— um conceito que designa aquilo que os eufemismos do mercado ocultam. A UMA opera 22 pólos em 
diversos territórios brasileiros — urbanos, rurais, indígenas e quilombolas —, mas este artigo centra-se 
num estudo de caso realizado em março de 2026 na Amazônia brasileira: uma sessão que reuniu, pela 
primeira vez documentada na literatura brasileira, estudantes de pós-graduação em educação, acadé-
micos idosos da UMA e militares da reserva na mesma experiência pedagógica. Os resultados revelam 
que a invisibilidade da velhice opera em camadas simultâneas de raça, sexualidade, patente militar e 
território, e que o dispositivo pedagógico central do TRAMA VIVA — a auto-revelação do educador 
como sujeito antes de qualquer exposição teórica — constitui a condição de possibilidade para que 
os participantes se apresentem na sua totalidade. A metodologia não suscita apenas reflexão: suscita 
projetos, sentimento de pertença e autoconsciência. Baseando-se no ensaio «Velho É Nome» (Osório 
& Silva Neto, 2026a) e em investigação empírica com populações amazónicas, o TRAMA VIVA contri-
bui para o debate internacional ao dar voz ao que as amostras do Norte Global ainda não procuraram.

Palavras-chave: Educação intergeracional; tecnologia social; TRAMA VIVA; envelhecimento; 

invisibilidade; idosos.

Introduction

Population ageing has consolidated itself as a global phenomenon, imposing chal-
lenges on contemporary educational, social, and political systems (Kalache, 2013). At the 
same time, processes of social fragmentation and the weakening of intergenerational rela-
tionships intensify, making it urgent to build educational strategies that promote dialogue, 
coexistence, and mutual recognition between generations (Hatton-Yeo, 2008). Lifelong 
learning has ceased to be merely a strategy for inclusion: it has become a continuous 
process of meaning-making and social participation (Jarvis, 2006). Intergenerational edu-
cation occupies a central place in this process by proposing the encounter between gener-
ations as a space of genuine exchange (Formosa, 2012).

In Brazil, this field encounters a complexity the international literature has not yet cap-
tured: the invisibility of old age operates in multiple simultaneous layers — of race, class, 
sexuality, and territory — and any methodology that claims to be intergenerational must 
confront them, not circumvent them. The Universidade da Maturidade (UMA/UFT) has 
operated within this complexity for twenty years. Founded on February 26, 2006, in Pal-
mas, Tocantins, by Neila Barbosa Osório, UMA is the only Social Technology certified by 
the Fundação Banco do Brasil in the field of education for old people in Brazil. Over two 
decades, it has served 7,500 people across 22 poles: urban, rural, indigenous Akwẽ-Xe-
rente, quilombola communities in Mato Grosso do Sul, and an international extension in 
Portugal. Diversity is not incidental — it is a founding principle of the methodology.

UMA operates under a coordination model that is itself a living expression of what it 
teaches. Neila Barbosa Osório, founder, and Luiz Sinésio Silva Neto, next-generation coor-
dinator, lead the institution with equal rights — a rarity documented in the literature on 
university governance. At the IV SIGERO (Palmas, March 2026), held to celebrate AIUTA's 
50th anniversary and UMA's 20th anniversary, François Vellas publicly recognized UMA as 
the finest intergenerational education program in the world, and identified in the Neila–
Luiz Sinésio relationship a mirror of his own relationship with his father Pierre Vellas, who 
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founded the world's first Université du Troisième Âge in Toulouse in 1973. Two founding 
institutions. Two pairs of generations. One shared understanding: intergenerationality is 
not a subject of study — it is a way of being.

From this twenty-year trajectory emerges TRAMA VIVA — a methodology that does 
not describe ageing from the outside: it is born from within it. This article seeks to under-
stand TRAMA VIVA as a Social Technology of intergenerational education, examining its 
theoretical and methodological foundations through a case study conducted in March 
2026: a session that brought together, for the first time documented in Brazilian literature, 
graduate students in education, elderly UMA academics, and reserve military personnel in 
the same pedagogical experience in the Brazilian Amazon. The objective is to demonstrate 
that doing science with old people is a legitimate pathway for producing knowledge about 
creative longevity — and that hospitality.

From this twenty-year trajectory emerges TRAMA VIVA — a methodology that does 
not describe ageing from the outside: it is born from within it. This article seeks to under-
stand TRAMA VIVA as a Social Technology of intergenerational education, examining its 
theoretical and methodological foundations through a case study conducted in March 
2026: a session that brought together, for the first time documented in Brazilian literature, 
graduate students in education, elderly UMA academics, and reserve military personnel in 
the same pedagogical experience in the Brazilian Amazon. The objective is to demonstrate 
that doing science with old people is a legitimate pathway for producing knowledge about 
creative longevity — and that hospitality (acolhência) is what emerges when this path is 
walked with methodological honesty.

A terminological note: this article deliberately uses the word old people rather than 
older adults or elderly. This is not a departure from gerontological convention by oversight 
— it is an epistemological positioning documented in the founding essay Velho É Nome 
[Old Is a Name] (Osório & Silva Neto, 2026a). Older adult erases the time lived in the body. 
Old names what is.

Literature review and theoretical framework

Intergenerational education has been recognized as a relevant strategy for promoting 
social cohesion and lifelong learning (Hatton-Yeo, 2008; Formosa, 2012). Most initiatives, 
however, remain sporadic and disconnected — without theoretical and methodological 
models capable of engaging with the diversity of cultural and territorial contexts. This 
absence is especially visible in the Global South, where ageing experiences differ substan-
tially from the populations studied in hegemonic scientific production.

Phenomenology offers the most precise foundation for this debate. The understand-
ing of the subject as being-in-the-world (Heidegger, 1962) and the primacy of experience 
over theory (Merleau-Ponty, 1962) place lived experience at the center of educational pro-
cesses. Paulo Freire (1996) deepened this displacement by affirming education as a dialog-
ical and emancipatory practice: knowledge is not deposited, it is constructed. For Schütz 
(1932), intersubjectivity is the foundation of all collective experience of meaning — and it is 
precisely this tuning between distinct histories that intergenerational education, when well 
conducted, produces.

In the field of ageing, the transition from perspectives centered on loss to approaches 
recognizing old age as a time of participation and meaning-making is documented by 
Kalache (2013). Beauvoir (1970) was a pioneer in systematizing that old age is always con-
structed as the other's old age. In Brazil, Debert (1999) demonstrated that the expres-
sion terceira idade [third age] operates as a mechanism for the reprivatization of ageing. 
Haddad (1986) named the ideology of old age as a construction that serves capital. Peixoto 
(1998) mapped how each name — old (velho), elderly (idoso), third age — carries a distinct 
social position.
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In the essay Velho É Nome, Osório and Silva Neto (2026a) deepen this discussion: the 
refusal of the word old is not linguistic care — it is denial. This choice has genealogy: Beauvoir 
(1970) wrote La Vieillesse having been repeatedly advised against naming old age as a cultural 
taboo; Bosi (1994) placed the word velhos in a book title in 1979, when the literature preferred 
euphemism; Peixoto (1998), Debert (1999), and Haddad (1986) used it to name market mech-
anisms that erase the old subject. Osório has used the word since 2006 — in 22 poles, with 
7,500 people — not as provocation, but as conscious continuation of a scientific tradition.

Lifelong learning theories reinforce the understanding of learning as a continuous, 
biographical, and contextualized process (Jarvis, 2006). The concept of Social Technol-
ogy broadens the notion of innovation by recognizing collective, participatory, territorially 
rooted practices as legitimate forms of producing social solutions (Manzini, 2015). TRAMA 
VIVA is the most concrete demonstration of this: a methodology produced in Tocantins, 
certified in Brazil, with international reach documented in Portugal and in AIUTA's networks.

TRAMA VIVA: structure, certification, and reach

TRAMA VIVA is born from a political choice before it is a theoretical one: that old peo-
ple do not need permission to exist. If the old person is a subject — and not an object of 
intervention — the education designed for them cannot begin with what they have lost. It 
must begin with what they are.

The methodology is structured around three constitutive movements — not linear 
stages, but dimensions of a single process:

REDE [NETWORK] — recognition of the subject and their history as the start-
ing point. Who we are. Where we come from. Which threads connect us to 
one another and to the time we have lived. This is the moment in which partic-
ipants arrive with their histories and perceive that they are not alone.
PILÃO [MORTAR] — phenomenological deepening: lived experience becomes 
consciousness. A phrase, a question, a text disrupts what the subject knew 
about themselves and opens space for reconfiguration. It is what is pounded, 
ground, transformed.
TRANÇADO [BRAID] — synthesis: the experience becomes collective and indi-
vidual knowledge. The threads meet. What was lived now belongs to everyone 
and to each one. It is not a closing — it is woven fabric.

What differentiates TRAMA VIVA from other intergenerational education programs 
documented in the international literature (Hatton-Yeo, 2008; Formosa, 2012) is not only its 
three-movement structure. It is the principle governing the role of the person who conducts 
it. In those programs, the educator plans the protocol for the intergenerational encounter. 
In TRAMA VIVA, the educator is the first subject of the encounter: they arrive with their 
own history before any theory, transform their vulnerability into a pedagogical device, and 
create — through this gesture — the only condition in which others can also appear whole. 
As the TRAMA VIVA Facilitator’s Guide states: being a facilitator is not being a teacher in 
the traditional sense. It is being a guardian of listening, silence, and trust (Osório, 2025). 
Other programs bring generations into contact. TRAMA VIVA creates the space where that 
contact becomes transformation.

In 2011, TRAMA VIVA was certified as a Social Technology by the Fundação Banco do 
Brasil — the only certification of its kind in the field of education for old people in Bra-
zil, revalidated in 2013. Certification implies documented methodological replicability: any 
educator, in any territory, can apply TRAMA VIVA from the approved Work Plan, adapting 
it to the local context without losing the founding principles. In 2026, upon completing 
twenty years, UMA operates 22 poles: 18 in Tocantins (including three indigenous Akwẽ- 
Xerente poles), three in Mato Grosso do Sul, and one in Portugal.
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Methodology

This study is anchored in qualitative research of phenomenological inspiration, guided 
by the understanding of lived experiences in the context of UMA/UFT. Two analytical 
movements are interwoven: the twenty-year trajectory of the methodology across multi-
ple territories — urban, rural, indigenous, and quilombola — and a case study conducted 
in March 2026 at the Graduate Program in Education at UFT (PPGE/UFT), in Palmas, 
Tocantins.

The choice of phenomenology is not an absence of method — it is the choice of a 
path that begins with the subject, not the number. Husserl (1913), Heidegger (1962), Mer-
leau-Ponty (1962), and Schütz (1932) established a legitimate scientific tradition: lived 
experience is a source of knowledge, not merely an object of measurement. Giorgi (1985) 
systematized this path into a method oriented toward understanding the subject's world. 
Quantitative science counts how many times something happens. Phenomenological sci-
ence comprehends what it means when it does.

The session included 68 participants across three groups: 35 graduate students in ini-
tial training (30 women, 5 men), 18 elderly UMA academics (15 women, 3 men), and 15 
reserve military personnel (6 women, 12 men) — a configuration unprecedented in the Bra-
zilian literature on intergenerational education. Participants receive fictional names drawn 
from Amazonian biomes: an epistemological choice that positions them as belonging to 
a territory that hegemonic science was late to recognize. The full video recording of the 
session, authorized by Informed Consent, constitutes the corpus of this analysis. The study 
was approved by a Research Ethics Committee, under protocol N°. [insert].

Data production occurred through participant observation, full video recording, narra-
tive records, and individual written production by participants. Analysis followed the steps 
of Giorgi's (1985) descriptive phenomenology: holistic reading of the material; division into 
units of meaning; transformation of units into psychological and pedagogical language; 
and synthesis of the general structure of the lived experience. Analysis was conducted 
independently by both authors and subsequently compared, ensuring analytical triangula-
tion. Results are transferable in the phenomenological sense (Lincoln & Guba, 1985): other 
educators, in other territories, with other generations, may recognize in this experience 
patterns that illuminate their own practices.

Positionality and reflexivity

The lead researcher occupies a singular position: she is the creator of TRAMA VIVA, the 
coordinator of the session analyzed, and the analyst of the data. This insider role — simul-
taneously author of the methodology, conductor of the experience, and researcher — is not 
a bias to be eliminated. In phenomenological research, the researcher's experience is data, 
not noise. What is required is the honest declaration of this position, not its erasure. The 
main methodological tension lay in the unknown: there was no way to predict how military 
personnel trained in a culture of hierarchy, silence, and emotional containment would react 
in the presence of graduate students and elderly UMA academics. The central challenge 
was to mediate antagonistic lived worlds — and that antagonism was not resolved: it was 
inhabited.

The "old is a name" session: intergenerationality in antagonistic lived worlds:  
building the space before the session

The session did not begin when the first slide was projected. It began in the network of 
trust that made the encounter possible. Chapada — a public prosecutor and special gradu-
ate student — built the bridge between the academy and the military institution. Graduate 
students and military personnel pooled contributions to bring refreshments. This gesture 
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precedes any formal methodology — it is REDE before REDE. In a military institution, shar-
ing a meal carries symbolic weight that surpasses logistics: it is an act of community and 
mutual recognition.

The eight biomes of the session

The session brought together eight distinct presences, each named after an Amazo-
nian biome: Várzea — elderly UMA academics; Igapó — graduate student, Black, gay, 38 
years old; Cerrado — reserve military officer, Black; Vereda — military from the countryside; 
Caatinga — military in silence; Buriti — graduate students in initial training; Chapada — 
public prosecutor, bridge between worlds; Restinga — the coordinator when she appears 
as subject, not as position. The choice of biomes is epistemological: each carries its own 
ecology — distinct ways of resisting, of holding water, of blooming out of season. TRAMA 
VIVA creates the space where distinct ecologies can coexist without any one needing to 
become another in order to be recognized.

The REDE movement: the body precedes the word

The coordinator presented her grandfather Oclécio — blind, whose name baptizes the 
UMA Sensory Garden — and her mother Tarcila, immortalized as a doll in the university's 
room. The teacher did not arrive as a title. She arrived as a person with a history. This 
inaugural gesture is methodological: it opens the space for others to also arrive whole. 
The session opened with song. It was a Monday, early, rainy weather. The elderly UMA aca-
demics danced. This directly confronts the consolidated image in gerontological literature 
of old people as passive subjects adapted to loss. What the bodies demonstrated was joy 
without external justification — joy as posture, as belonging. For graduate students and 
military personnel arriving at that moment, the scene produced what no concept about 
ageing could produce: the shock between the learned image of old age and the old body 
dancing in the rain on a Monday morning. The PILÃO had already begun before any slide 
was projected.

The inflection point: self-disclosure as pedagogical device

The inflection occurred when the coordinator shared, in a natural voice and without 
dramatism, that she had been discharged from therapy because she had learned not to pur-
chase affection. The room produced the silence that occurs when something true enters. 
It was then that Igapó asked for the floor. A graduate student, Black, gay, 38 years old, 
said that he found the courage to open himself in front of the military personnel because 
the teacher had arrived first: "When you speak of yourself, I understand that I can speak 
of myself." The opening was not taught — it was demonstrated. This is the theoretical 
contribution this session evidences and the literature on intergenerational education has 
not yet named: the self-disclosure of the educator as a condition of possibility for the self- 
disclosure of the student. The old teacher who is not afraid of being old is, in this session, 
the most potent methodological device of TRAMA VIVA.

The voices of invisibility

Cerrado, a Black reserve military officer, took the floor. He said that being ignored, being 
set aside, hurts a great deal — and that at the university, there, he could tell his story. That 
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statement carries three simultaneous invisibilities: that of the veteran within his own military 
institution, that of the Black man in a historically white structure, and that of the old person 
in a culture that erases permanence. Vereda lives in the countryside, works all day, afterward 
only wants to sleep. The desire to go out has gone away: "We do not want to name this cycle 
of life because it means rejection." Vereda represents rural ageing without witness — the 
body consumed by daily work before any consciousness of time could form. The participants 
identified as Caatinga — military personnel who remained in silence — demonstrated what 
Schütz (1932) describes as attunement: presence that does not manifest in words, but that 
participates in the construction of collective meaning. Several reported in their individual 
writing that they had not written about themselves for more than fifteen years.

The body speaks: Várzea voices and the collective TRANÇADO

The statements about the body emerged after the dance, not before. Movement freed 
what language still guarded. Merleau-Ponty (1962) names this as the primacy of percep-
tion: the body knows before the subject has words for the knowledge. The Várzea voices 
were precise and courageous:

"I do not have the same body as before. But I have something I did not have: 
awareness of it."

"Before I had strength in my arm. Today I have strength to understand life."

"My body slowed down. But my presence grew."

Only Várzea spoke — the graduate students and military personnel did not yet have 
words for their own bodies. Naming one's own ageing body in front of others requires 
breaking a resistance that is not psychological: it is social. Beauvoir (1970) had already 
identified this mechanism — old age is always the other's old age. The dance was the 
authorization for the body to speak. The TRANÇADO manifested not in a formal closing, 
but in a perceptible transformation of the room's tone: Igapó said he had never spoken 
about his identity in front of military personnel before; Cerrado said he would return; Caat-
inga wrote. The second dance — Sou Tocantinense [I Am Tocantinense] — brought the 
body as territory: love for the land expressed in movement, shared by distinct generations 
in the same room. At the end, the graduate students came to say that they found them-
selves in the class because it began with history, not with books. Without knowing it, they 
named the first movement of TRAMA VIVA.

Discussion

What global north samples do not capture

The results deepen what the literature on intergenerational education had established 
(Hatton-Yeo, 2008; Formosa, 2012): TRAMA VIVA not only promotes social cohesion and 
meaningful learning — it constitutes itself as a structured Social Technology (Manzini, 
2015), certified, replicable, and capable of operating in radically distinct contexts. The anal-
ysis departs from an epistemologies of the South perspective (Santos, 2009): knowledge 
produced from peripheral experiences possesses its own scientific validity and illuminates 
what hegemonic theories cannot reach.

The research of Wyss-Coray et al. (2019), published in Nature Medicine, identified three 
biological waves of ageing based on 4,263 American participants, predominantly white. 
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Carstensen's (1991) Socioemotional Selectivity Theory describes how ageing produces 
clarity and emotional equilibrium — from American middle-class samples. These theories 
are simultaneously robust and insufficient: they describe the ageing of those who reach 60 
with an intact body, stable income, and time to choose with whom to socialize. Cerrado, 
Vereda, and Caatinga reach 60 — when they reach it — with bodies worn by 24-hour shifts, 
insufficient pensions, and hierarchy that does not end. Data from the TCU (2024) indicate 
that Brazilian Armed Forces military personnel retire at an average age of 48. Kravetz de 
Oliveira (2019) documented a difference of 10.5 years in life expectancy between enlisted 
personnel (65.3 years) and officers (75.7 years) in the Paraná military police. UMA is the 
only intergenerational education program in Brazil capable of answering the question that 
Stanford did not ask: what happens when the body ages before its time, in contexts of 
structural vulnerability?

The Social Technology certification has direct implications for international replica-
bility. It is not closed intellectual property — it is an open, documented, and transferable 
method. Educators in Portugal, Korea, the Philippines, or Turkey can apply TRAMA VIVA 
from the available Work Plan, adapting the three movements to the local territory. What 
cannot be replaced is the principle: the educator must arrive first.

The collective unconscious and the rejection of the name

The rejection of the word old does not operate on the plane of ignorance. It operates 
on the plane of the collective unconscious — in the images a culture shares without know-
ing that it shares them (Jung, 1964). The Jungian collective unconscious captures what 
acts before consciousness — the archetypal image of old age as disposal that the subject 
carries without having constructed it, received before ageing. Society built this image. 
The subject learns it before being old. When ageing arrives, the name is rejected because 
accepting the name means occupying the place that culture reserved for erasure. That is 
why the dance had to come before the speech. That is why the teacher had to arrive with 
her own life before any theory. TRAMA VIVA does not ask subjects to challenge the collec-
tive unconscious through will — it creates the conditions in which the challenge becomes 
possible through encounter.

The photo, recognition, and invisibility in the form of service

At the end of the session, the military personnel requested a photograph with the coor-
dinator. Men trained in an institution that structures recognition by rank chose to record, 
through image, their encounter with a 66-year-old teacher who arrived at the room with 
her own story. The request for a photograph is not protocol. It is affirmation: this happened, 
I was here, I want to keep it. The participants revealed a contradiction that structures their 
existence: their families criticize the time spent away; society ignores their presence; the 
only people who recognize them are the families they protect — who will never know their 
names. Schütz (1932) describes intersubjective recognition as the fundamental condition 
of social existence: to be seen as a subject — not as a function, not as a rank, not as an 
absence. In a room in Palmas, on a rainy Monday morning, that recognition happened — not 
by the institution, but by a methodology that begins with each person's story.

Final considerations

TRAMA VIVA is not a methodology about old people. It is a methodology with old peo-
ple — which is epistemologically distinct. By placing lived experience as the starting point 
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rather than as an illustration of theory, it inverts the logic that has historically defined who 
produces knowledge and who is an object of study.

What TRAMA VIVA produced in that room has a name: hospitality (acolhência). Not 
as technique, not as protocol — as an epistemological posture. Igapó spoke because he 
felt that there he could be worth something whole. Cerrado said that there he could tell 
his story. Caatinga wrote for the first time in fifteen years. Hospitality was not planned — it 
emerged. It is what emerges when the educator arrives first, without fear of being what 
they are, and creates the only space where others can also appear whole.

The case study documented here is unprecedented in the Brazilian literature on inter-
generational education: never before had three populations so distinct — graduate stu-
dents, elderly academics, and reserve military personnel — been brought together in the 
same pedagogical experience. What emerged from that room — invisibility in layers, the 
body produced by hierarchy, rural ageing without witness, the educator's self-disclosure 
as a methodological condition — names what the international field of educational geron-
tology had not yet named.

Twenty years of UMA prove that it is possible to build, in an Amazonian and periph-
eral context, a certified methodology, replicable across 22 poles and capable of produc-
ing what Stanford's metrics do not measure: the moment in which a 48-year-old military 
officer, after decades without writing about himself, picks up a paper and begins. At the 
end of the session, Chapada announced the desire to create a samba school at UMA/UFT 
in Palmas, following the model already existing at UMA/UEMS. The project was not sug-
gested by the coordinator. It was born from the lived experience. That is what TRAMA VIVA 
produces when it works: not subjects who learned about intergenerationality — subjects 
who left wanting to create it.

The practical implications for gerontological educators are not technical — they are 
methodological in the deepest sense. To replicate TRAMA VIVA, what educators need is 
not a protocol. It is the courage to appear whole before asking others to appear. It is time 
to let the process follow its own rhythm. It is a disposition to conduct research that does 
not know in advance what it will find. Old people do not need permission to exist. TRAMA 
VIVA does not ask anyone to abandon what they are in order to learn what they are not. It 
begins from where each person is. And that is its greatest contribution to the international 
debate: not a model to be copied, but a perspective to be built — in any territory, with any 
generation, from the life that already exists.
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